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First contact before arrival

About this document

This document is a synthesis of what a multidisciplinary group of Barnahus
practitioners generated together on 3 June 2026, organised through the
SPACED framework and recorded here so that it remains useful beyond the
day itself. It is not a training manual, and it is not a summary of what was
taught.

The materials review a selection of “moments” in Barnahus — in other words,
select events or processes that happen in Barnahus that are relevant to
analyse with the SPACED framework to support improved inclusion.

The Barnahus professionals who participated in the course included: forensic
interviewers, psychologists, forensic psychologists, TF-CBT therapists, social
workers, counsellors, Barnahus experts, chief specialists, project managers,
technical coordinators, judiciary, and police professionals, drawn from across
Europe, UAE and the USA. Their knowledge is the substance of this Pack.
SPACED is the structure that holds it.

Additionally, the contents have been lightly edited by Barnahus Network
staff, adding clarifications where needed, and adjusting formulations to
ensure applicability. The aim was to members to apply the ideas in this pack
in a legally sound way.

The course was facilitated by INSIDE EU as an inclusion course in itself:
INSIDE EU brought the SPACED framework; participants brought Barnahus
expertise. Nothing in this Pack was scripted in advance of the day. The
Design Moves, observations, and practice commitments recorded here
emerged from the room.

Design Moves from the Room

What follows is a synthesis of the outputs produced by the group across
sprint boards and extended design sessions. Contributions have been
organised by the Barnahus Network and SPACED Domain, keeping to the
original wording wherever possible, and grouped thematically where several
contributions address the same domain. All contributions are anonymised.
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First contact before arrival

First contact before arrival

This Moment covers everything that happens before the child arrives; the
invitation, the preparation, and the first communication with the child and
caregivers. The group identified communication and design as carrying the
highest inclusion weight here.

Domain Design Moves generated by the room

Send a storyboard letter with pictures explaining who
the child will meet, what to expect, and what their
journey will look like. Give it to them to keep and carry
with them as a reminder.

Communication

Offer a Zoom or in-person visit in advance, particularly
ol for children who will find a new environment
especially challenging.

Create a leaflet developed with or by children,
L pltitEl e showing the building, who they will meet, and what
the process involves.

Discuss with the child in advance where they will be
meeting, and give them genuine choices wherever
possible.

Ask the child and caregivers what objects, supports, or
conditions would help on arrival, and act on the
answers.

Plan timing so the child can arrive without
encountering other children or families unnecessarily,
reducing unexpected social pressure.

Ensure the child knows in advance who they will
meet. This is particularly important for children for
whom meeting unfamiliar people is a significant
barrier.

People
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Arrival and reception

Arrival and reception

The arrival moment covers the physical and relational experience of entering
the building, being received by staff, and beginning to orient to the space.
Setting, People, and Equipment were identified as the primary domains, with
design emerging strongly in co-produced elements.

Domain Design Moves generated by the room

Ensure the environment is light and bright with
calming, varied lighting options; hygge-style lamps,
dimmers. Avoid harsh overhead lighting, especially
fluorescent which may flicker.

Setting

Design with reference to nature: plants, natural light,
and links to the outdoors. Children have previously

identified this as important in Barnahus through co-

production work.

Ensure there is always a clear, easy route to leave.
This was a direct child co-production request.

Check for sensory overload before the child arrives:
noise, visual distractions, movement, and
overstimulating displays.

The welcome from reception or front-of-house staff is
People significant. Their tone and manner on arrival sets the
relational context for everything that follows.

Avoid having the child meet several new
People professionals at once on arrival. Limit and stage
introductions where possible.

Give the child time to adjust to the new environment
before expecting engagement. Do not move too
quickly into procedure.

Offer to explore the building together with a trusted
professional before any formal process begins.

Offer snacks and drinks on arrival as a self-help
L= option and a normalising, welcoming gesture rather
than a formal provision.
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Communication

Arrival and reception

Ensure the child knows why they are there before
they arrive, and check their understanding on arrival
in age-appropriate language.

Provide a range of furniture types and sizes: chairs,
beanbags, sofas, peanut chairs, sensory seating.
One size does not fit all.

Provide a range of toys, books, and tactile items.
Avoid overstuffed toy rooms; an overwhelming toy
space is not inclusion.

Give children a genuine choice of rooms or waiting
areas rather than directing them to a single
designated space.

Ask children what they would like to have available.
Features co-designed by children carry particular
weight.

Page 5 of 15



The waiting area

The waiting area

The group identified the waiting area as a space where inclusion frequently
fails not through lack of resources but through the unmanaged sensory and
relational complexity of shared space. Rules, routines, and co-design with
children emerged as strong themes.

Domain Design Moves generated by the room

Provide private, enclosed waiting options: tents, egg
Setting chairs that can face the wall, or enclosed seating nooks
for children who cannot manage shared open space.

Create a quiet, low-stimulation option alongside more
active waiting areas, as a genuine choice for someone,
not as segregation.

Establish clear, child-understood rules for the waiting
area: when it is time to play, when to transition, what will
happen next. Avoid ambiguity.

Let the child know when they will have time to play again.
Removing a child from play without explanation and a
promise of return is a significant unnecessary barrier.

Avoid long waits. Timed waits with visible countdowns or
explanations are more manageable than open-ended
uncertainty.

People are the key variable in the waiting area. How staff
introduce themselves, talk to the child, and acknowledge
them throughout the wait determines the child's
experience more than the physical environment.

Provide fidget toys, sensory balls, and tactile items a
child can use without needing to engage socially. Provide
a large easily read wall clock.

Create rules for the waiting area with children, rather
than for children. Asking children what toys they would
like to be available can be part of establishing those
rules; unexpected and useful answers may emerge.

Ensure children have access to a private waiting space if
needed; not all children should be expected to wait in
shared areas.
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The interview room — first meeting with the interviewer

The interview room — first meeting with the interviewer

This was the most extensively worked moment of the day. The group mapped
the interview room across all six SPACED Domains with exceptional depth. A
central theme was the distinction between what practitioners can change and
what is constrained by law and protocol. Both are recorded here because
understanding the boundary is itself part of the design knowledge.

As a general principle, all adaptations in the interview room must also be
carefully considered, planned, and executed according to your legal context.
Consult specialist lawyers or the prosecutor, where possible, before
implementing a new adaptation for the first time. Consider, also, that what the
child experiences as having access to justice may be different from what the
goals of the criminal justice system.

From the room: 'We have more influence about what happens
before and after the interview rather than during it." This observation
is recorded here as a design principle, not a limitation.

Design Moves generated by the room

The room’s design is often limited by the criminal
justice system. Within these constraints: add rugs
and floor pillows so child and interviewer can sit at the
same level; ensure comfortable right-sized chairs;
introduce soft colours and soft design elements where
allowed.

Setting

While cameras should be visible and their presence
and use explained to children, have the possibility to
make cameras and microphones as discreet as
possible, to reduce their clinical appearance.

Ensure legally sound recording and storage
equipment are in place, not home-baked solutions.

Introduce the interviewer to the child before the
interview day where possible, even by online
People meeting. This can significantly reduce the stress of
meeting an unfamiliar professional in an unfamiliar
room. Where this is not within your usual practice,

consult the child’s lawyer, judge or the prosecutor
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The interview room — first meeting with the interviewer

first.

Minimise the number of professionals the child
encounters on the day. Where multiple people must
be involved, structure contact so the child meets as
few as possible face to face.

People

Let the child know in advance who will be in the

People observation room. Show them who is there on the day.
A display of photos of the professionals in the
observation room can demystify who is watching.

Begin with rapport-building before entering the
interview room. Where allowed and where it will not
compromise the investigation, use a separate, less
formal space for this where available.

Explain equipment (cameras, microphones, live links)
before beginning. Framing this as a 'find the
microphone' activity was suggested as one way to
reduce anxiety.

Give the child an agreed visual signal they can use to
request a break or indicate they want to stop. Flexible
pacing and regular breaks should be built in as
standard.

Evidence based interview protocols include rapport
building based on the child's life and interests before
moving into the reason for the visit. Beyond being
part of the protocol, it supports inclusion.

Allow the child to explore the room when they enter.
Do not direct them immediately to a chair. Let them
pick where they want to sit.

Explain as often as needed what will happen, who is
involved, and what the child's rights are, including
that their rights are protected by law. Explain if they
do not have to attend court.

Communication

State explicitly to the child at the outset that all forms
ol pitgitEli e of communication are valid: spoking, gestures,
writing, drawing, use of approved communication
tools.
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Communication

Equipment

Equipment

The interview room — first meeting with the interviewer

Prepare a written statement for cases involving
children with specific communication needs,
submitted to the court in advance so it understands
the adaptations required.

Provide limited stuffed animals, fidget toys, and
weighted toys. Let the child choose what they want to
have with them.

Consider taking breaks, or using headsets or
tablets, for communication between the forensic
interviewer and observing authorities.

Provide different-sized chairs suitable for children of
different ages and sizes.

Ask children in advance what would make the
interview room feel more accessible. Act on the
answers within the constraints that are imposed on
your interview room by the criminal justice system.

Children attending Barnahus participation events to
give feedback for future children is a structural design
mechanism and should be maintained.
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Therapeutic and crisis support — with reference to autism

Therapeutic and crisis support — with reference to autism

The afternoon sprint worked through therapeutic and crisis support with a
particular focus on children with autism. The group generated detailed,
practice-grounded Design Moves across all six domains. Several moves
speak directly to the challenge of masking (children with autism adapting
behaviour to appear neurotypical), and to the need to actively create
conditions in which masking is unnecessary.

Design Moves generated by the room

Provide different therapy rooms with different sensory
profiles; one with more stimulation (for younger
children or those who use play therapeutically), and
one with less stimulation. Let children choose.

Setting

Prepare the room before the child arrives based on
what you know about them: close blinds if light is a
trigger; adjust seating positions; remove or reduce
auditory stimuli.

Setting

Have a sensory room available as an option for
therapeutic sessions.

Setting

Provide access to therapeutic support closer to home
where possible, to reduce travel anxiety and transition
difficulties.

Building relationships with new practitioners is
genuinely difficult for some children with autism. Keep
the number of professionals to a minimum. Not all
children will form a bond with every therapist.
Acknowledge this rather than persisting with an
unworkable match.

People

Consider a joint first therapy session with the child's
People primary case holder and the new therapist together,
so the relationship is bridged rather than transferred.

Open a direct conversation about masking, what it is,
why it happens, and what the therapist might
unintentionally do that causes it. This requires clinical
judgement about timing and readiness.

People
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Communication

Communication

Therapeutic and crisis support — with reference to autism

Establish and explain a specific routine for each
therapeutic session. Predictability about exactly what
will happen and in what order is itself a therapeutic
support.

Give the child time to take in the room and ask
questions before engaging in therapeutic work.

Provide additional time to build trust before engaging
in sensitive conversations.

Ensure support for parents and carers. They are
often the child's primary ongoing support
mechanism at home. They may need support for the
current case, or their own history with violence.

Use clear, simple, concrete language. Avoid irony or
sarcasm that may be misunderstood.

Allow sufficient processing time. Do not interpret
silence or lack of eye-contact as disengagement.

Communication

Communication

Use social stories before sessions, with pictures of
whom the child will meet and what will happen.

Children may be reluctant to talk because they are
afraid of what their caregivers might think. Work with
the child to find out more about their reluctance, and
to address their concerns with information e.g.
parental consent (if applicable), their rights, privacy
and confidentiality. This can remove a significant
relational barrier.

Provide stress balls, sensory materials, papers and
pencils, soft toys (not too many), light dimmers,
weighted blankets, sandbox, art materials, and
sunglasses for light sensitivity.

Provide materials about feelings: pictures, social
stories, thermometer charts, or games for children
who find verbal emotional expression difficult.

Identify and provide materials of specific interest to
the child in advance, through conversation with
parents or carers.
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Therapeutic and crisis support — with reference to autism

Find out the child's specific interests before the
session begins. Ask parents, carers, or other
professionals involved.

Let the child choose their therapist where possible;
showing photographs of available therapists was
suggested as a practical approach.

Give the child an active role in shaping aspects of the
therapy routine and environment before the session
begins.
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The interview room — selective mutism

The interview room — selective mutism

The second sprint board worked through selective mutism in the forensic
interview context. This is a profile where the interface between legal
requirements and inclusion is at its most acute. The group generated highly
specific Design Moves that acknowledge both dimensions.

Critical note from the room: selective mutism is not a communication
problem arising from the reason the child is at Barnahus. It is a
lifelong condition. This distinction must be communicated to
everyone in the interview room, including any observing authorities,

before the interview begins.

Domain Design Moves generated by the room

Communication support must be well planned
according to the individual child's needs, and should

People be done in close collaboration with a specialised
lawyer or prosecutor. If a communications support
person will act as an interpreter, the basis for their
interpretation (how they know what the child means)
should be documented before the interview.

Include a specialist in speech and language, or the
People child's own therapist, in the interview process where
possible.

Ensure that no prompting from communication support
People persons occurs during the interview. The role is to
support communication, not to give instructions.

While following evidence-based interview protocols,
and with specialised legal guidance, consider how to
elicit communication without demanding speech,
while also not asking leading questions or
compromising the validity and evidential value of the
testimony. Examples: Not finishing sentences, filling
in the blank, responding to prompts encourages
speech. These are established speech and language
techniques.

Allow flexible pacing and extended time. A child with
selective mutism may need significantly longer to
respond, or may not respond verbally at all.

Page 13 of 15



Communication

Communication

Communication

The interview room — selective mutism

Allow the child to communicate through writing,
drawing, visual supports, gestures, Makaton, or digital
devices that produce speech output. Written
questions may be more accessible than verbal ones.

Inform the court in advance about the child's
diagnosis and communication profile. Prepare
documentation explaining what selective mutism is,
what it is not, and what resources are needed.

The child may need to hear from their caregivers
directly that it is OK to communicate with Barnahus
staff. This is a Design step that happens before the
interview.

Provide coloured pens and paper, storyboards,
Makaton materials, and digital devices that support
non-verbal communication.

Consider text-to-speech devices or apps that allow
the child to type and have their communication
converted to audible output.

Have an expert confirm the diagnosis through
documentation, so that the child's silence is
understood as a condition, not as refusal or lack of
cooperation.

Ensure the legal process has been prepared to
accommodate alternative forms of communication
before the interview day.
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This Pack is an INSIDE EU publication produced following the Inclusion in Barnahus
course delivered for the Barnahus Network on 3 June 2026. The SPACED framework is an
INSIDE EU methodology. All intellectual property rights in the methodology and course
design remain the property of INSIDE EU. The Design Moves in Section 3 were generated
by course participants and are reproduced here for the benefit of the participants under the
terms of the course service agreement.
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The Barnahus Network supports countries in
realising children’s rights to protection, justice and
care by adopting Barnahus as a standard practice for
children involved in cases concerning violence. We
undertake this work support that all children enjoy
their right to be protected from violence.

Our work is advancing Barnahus through research, evidence, and practice, and
also supporting members to achieve excellence in practice. Our members are
Barnahus, ministries, government agencies, NGOs, academics, individuals, and
other stakeholders who share a commitment to full, incremental implementation
of the Barnahus Quality Standards.

Learn more at www.barnahus.eu
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ofthe author(s) only and do not necessarily reflect those of the European Union. Neither
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